Part 2 of Night by Elie Weisel Notebook Check: 

From The Victims
Name________________________________#_____________
Due Date_______________________________
#1   Determine Where You Stand Activity 
 NOTEBOOK CHECKS CLOSE READING of EACH CHAPTER 

#2  Motifs and Patterns 

#3 Metaphors

#4  Characterization

#5  Chapter 2 Reading Guide Questions

#6  Chapter 3 Reading Guide Questions

#7  Chapter 3  Anaphora # Chapter 4 Reading Guide Questions

 #8  Chapter 5 Reading Guide Questions

Bonus  Chapter 5 Comprehension

#9  Chapter 6 -9 Reading Guide Questions

#10  Critical Thinking

 #11  Plot and Characterization

#12  Poetry Annotation “Do Not Go Gentle…”
#13 Analyzing an Allegory and Allusion in Terrible Things

#14  “In Warsaw” TPCASTT
Notebook Check #1  Determine Where You Stand Activity for Night 
Objective: Determine where you stand
Do you Strongly Agree  (SA) or Strongly Disagree(SD)?

1. Revenge is a justifiable emotion.    


SA  A  D  SD

2. All is fair in love and war.     



SA  A  D  SD

3. Misery loves company.    

 

SA  A  D  SD

4. Survival should always be the primary goal.   
SA  A  D  SD

5. Lying is justifiable when it’s for the right reasons.  
SA  A  D  SD

6. Some people are better than others.   

 SA  A  D  SD

7. Never give up.       




SA  A  D  SD

8. Courage can come when we least expect it.  

 SA  A  D  SD

9. Love can change a person for the better.  

 SA  A  D  SD

10. Forgiveness is the only way to happiness.   

SA  A  D  SD

Responding to Media

Watch the video linked below called Children of the Holocaust A Pre-Reading Activity for Night by Elie Weisel
https://ed.ted.com/on/iuQal8WL#watch
In your opinion, are there times when it is best to stay silent when you see something wrong?
Are those who witness crimes and do nothing as guilty as those who commit the crime itself?
What would you do in order to survive? To what lengths would you help someone you love survive?
Why do you believe the Nazis treated children and teenagers in this way? What threat did they pose?

NOTEBOOK CHECKS CLOSE READING of EACH CHAPTER 
For each chapter in Night, complete the following activities:

Notebook Check #2 Motifs and Patterns in Night 
Identify and highlight evidence of these motifs in the text.  Annotate with commentary about the highlighted quotes.
Father-son relationships   

Inhumanity   


Hope
Silence      



Tradition   


Memory
Night/Darkness    


 Struggles with Faith  

Excuses
Religious Observance/Prayer   

Death/Corpses   

Exhaustion
Notebook Check #3 Metaphors 

Elie Wiesel makes frequent use of metaphor in Night, beginning with its title. “Night” is a metaphor for the Holocaust itself—a period of surreal, seemingly endless darkness in 20th century history.
As you read Night, take notice of Wiesel’s use of this device. Highlight each metaphor you find throughout the book.  For each, note what two things are being compared and—most importantly—jot down a few words on the effect of the metaphor. What images does it conjure up? What emotion does it evoke? One is done for you as an example.
Notebook Check #4 Characterization Activity 
Part 1 Objective: Keeping a character log on Eliezer’s father 
As Night progresses, we learn more and more about Shlomo Wiesel. We learn from Eliezer’s observations, Shlomo’s actions, and Shlomo’s words. As you read, keep a “character log” on Eliezer’s father. In the left column, note down any significant or interesting actions or speeches of Shlomo’s, as well as any insightful observations Eliezer makes about Shlomo. You should make a minimum of notations per chapter. 
Part 2 Objective: Deciding which character traits best define a character 
With your group, decide which five of the below character traits most apply to and best define Eliezer’s character as you have observed it in each chapter of Night. Make an “x” by your selections. After choosing, jot down the reasoning behind your choices at the bottom of this page, referring to specific events from the text as necessary. Be prepared to share your choices with (and defend them to) the rest of the class.

	 _____faithful
	_____brave
	_____rational
	_____heroic
	_____tough
	_____smart

	_____political
	_____observant
	_____optimistic
	_____cynical
	_____poetic
	_____loyal

	_____faithless
	_____cowardly
	_____hot-headed
	_____persistent
	_____conflicted
	_____a “leader”

	_____average
	_____honest
	_____scholarly
	_____kind
	_____sensitive
	_____dedicated

	_____thoughtful
	_____careful
	_____determined
	_____calculating
	_____shy
	_____introspective

	_____daring
	_____passive
	_____perceptive
	_____reserved
	_____a “follower”
	

	Reasoning:

Textual Evidence
	
	
	
	


Notebook Check #5 Chapter 2 Reading Guide Questions

Possible Chapter Title 

Author Elie Wiesel has chosen simply to separate the chapters of Night with white space rather than titling them. This gives us the opportunity to make up titles for the chapters as we read along.
In novels with chapter titles, the titles frequently provide an overview of a chapter’s content or point towards a significant incident or character that looms large in a chapter. 

On the other hand, a chapter might take its title from part of the dialogue or descriptive prose in the chapter—or even from a significant word that sums up the overall tone of the installment. 
As you read Night, pause after each chapter to consider possible titles. Fill in the below chart by writing one “plot-related” title and one prose or “tone-related” title per chapter. Record it in your copy of the text as well.
	Plot-Related Title

	Prose or Tone-Related Title


	Explanation:


	Explanation:


1. Highlight/make note of conditions in the cattle car (pages 22-23). What is most surprising to you? 
2. What did Madame Schacter see in her vision? Highlight/make note of how the other people in the car reacted to her.
3. Highlight/make note of the reactions when people arrived in Auschwitz (page 27). Why did they feel that way? Is their reaction ironic? Why or why not?
4. What was the last stop for the train, and what did the passengers discover there? In your answer, quote at least one example of imagery from the book.

	Defining and Changing Roles in times of Adversity

	Analyze the characters we meet throughout the chapter by categorizing them with a particular role. Address any changes in their roles if changes take place. Take note of them throughout the text.  

	Victim
	Perpetrator
	Bystander
	Rescuer/Active Citizen

	
	
	
	

	CHAPTER CHARACTER LOG FOR SHLOMO WIESEL

	As Night progresses, we learn more and more about Shlomo Wiesel. We learn from Eliezer’s observations, Shlomo’s actions, and Shlomo’s words. As you read, keep a “character log” on Eliezer’s father. In the left column, note down any significant or interesting actions or speeches of Shlomo’s, as well as any insightful observations Eliezer makes about Shlomo. In the right column, comment on what each entry in the left one tells you about Shlomo’s character. If you quote directly from the book, remember to record page numbers along with the quotations. Highlight/make note of additional evidence of his character. Once you fill up the spaces allotted on this page, please use the book or an additional page to continue your character log.


	ACTION, SPEECH, or OBSERVATION
	WHAT IT SAYS ABOUT SHLOMO’S CHARACTER

	“My father was crying. It was the first time I saw him cry. I had never thought it possible.” (Pg. 19)
	Up to this point, Shlomo has not shown his vulnerability or much sensitivity to his son. He has been a relatively distant father.

	
	

	
	

	
	

	
	

	
	


 Notebook Check #6 Chapter 3 Anaphora:
_______________________________________________________________________
Objective:  Recognizing and understanding anaphora

Here is an example that uses anaphora from President Franklin D. Roosevelt’s “Pearl Harbor Address,”delivered on December 8, 1941. Highlight the repetition.
Last night, Japanese forces attacked Hong Kong. Last night, Japanese forces attacked Guam. Last night,  Japanese forces attacked  the  Philippine  Islands.  Last night,  the  Japanese attacked  Wake Island. And this morning, the Japanese attacked Midway Island.
Question: 
What effect does the repetition of “Last night, Japanese forces attacked” have? 
Why do you think Roosevelt didn’t just say “Last night, Japanese forces attacked Hong Kong, Guam, the Philippine Islands, and Wake Island”?
An even more famous example of anaphora can be found in a well-known speech by Martin Luther

King, Jr. Highlight the repetition.
I have a dream that one day this nation will rise up and live out the true meaning of its creed: ‘We hold these truths  to be self-evident: that all men are created equal.’ 
I have a dream that one day on the red hills of Georgia the sons of former slaves and the sons of former slaveowners will be able to sit down together at a table of brotherhood. 
I have a dream that one day even the state of Mississippi, a desert state, sweltering with the heat of injustice and oppression, will be transformed into an oasis of freedom and justice. 
I have a dream that my four children will one day live in a nation where they will not be judged by the color of their skin but by the content of their character.  I have a dream today.

Question: What effect does King’s anaphora create?
Chapter 3:

Elie Wiesel uses anaphora a number of times in Night. Find at least three instances of anaphora in the chapters. Make note of them in the text. Briefly describe the effect of the anaphora in each passage.
Never shall I forget that night, the ﬁrst night in camp, that turned my life into one long night seven times sealed. 
Never shall I forget that smoke. 
Never shall I forget the small faces of the children whose bodies I saw transformed into smoke under a silent sky.

Never shall I forget those flames that consumed my faith forever.

Never shall I forget the nocturnal silence that deprived me for all eternity of the desire to live. 
Never shall I forget those moments that murdered my God and my soul and turned my dreams to ashes. 
Never shall I forget these things, even were I condemned to live as long as God Himself. Never. 

Effect of Anaphora in Passage One:
Notebook Check #7 Chapter 3   Reading Guide Questions

Possible Chapter Title As you read Night, pause after each chapter to consider possible titles. Writeone “plot-related” title and one prose or “tone-related” title per chapter. Record it in your copy of the text.
	Plot-Related Title

	Prose or Tone-Related Title


	Explanation:


	Explanation:


Reading Guide/Close Reading Questions:  Be sure to note these answers in your copy of the text.
1. Highlight the last words he heard before leaving his mother and sister forever. Note what Elie felt and thought when he and his father were separated from his mother and sisters.
2. Highlight Elie’s description of Dr. Mengele. What was Dr. Mengele doing? 
3. Describe/make note of what was Elie seeing, feeling, and thinking as he and his father were walking from Dr. Mengele to the barracks. Why do you think Weisel included these things in his description? 
4. Define/highlight the definition of Kaddish. Why, according to Wiesel, is it strange that the people were saying it? What motif does this address? 
5. Number/List the steps that the men went through after arriving at the barracks. What tone is being utilized in this passage? How does it impact your reading of the events?
6. EXAMINE THE ANAPHORA. How is Elie Wiesel’s character changing as he tells his story? 

7. How did Elie and his father react when the gypsy struck his father for asking to use the toilet? Why is this significant? What motifs are addressed during this incident?
8. Highlight and explain the two examples of irony on page 40. Hint: they are both signs in the camp.

9. Highlight the following passage on p. 40 “It was a beautiful day in May. The fragrances of spring were in the air. The sun was setting.” What is the author’s purpose in including this information? 

10. Who was Akiba Drumer?

11. As the prisoners passed, highlight/make note of the reaction of the Germans townspeople to the procession. What does this imply?
	Defining and Changing Roles in times of Adversity

	Analyze the characters we meet throughout the chapter by categorizing them with a particular role. Address any changes in their roles if changes take place. Take note of them throughout the text.  

	Victim
	Perpetrator
	Bystander
	Rescuer/Active Citizen
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	Motifs and Patterns in Night 

	Father-son relationships


Inhumanity


Hope

Silence





Tradition


Memory

Night/Darkness




Struggles with Faith

Excuses

Religious Observance/Prayer


Death/Corpses


Exhaustion

Copy one specific quote from the chapter that deals with that motif and analyze the quote, making a connection to your chosen motif.

	Motif
	Quotes
	Analysis/Interpretation

	
	
	


Notebook Check #8 Chapter 4   Reading Guide Questions

Possible Chapter Title As you read Night, pause after each chapter to consider possible titles. Write one “plot-related” title and one prose or “tone-related” title per chapter. Record it in your copy of the text.
	Plot-Related Title

	Prose or Tone-Related Title


	Explanation:


	Explanation:


Reading Guide/Close Reading Questions:  Be sure to note these answers in your copy of the text.

1. Name and describe the camp that Elie and his father reached at the end of their walk from Auschwitz.

2. What was the role of the musicians at the camp? 
3. Anti-Semitism is the word used to describe hostility to or prejudice against Jews. Highlight one example of discrimination against Jews that we find out through the musicians.
4. Weisel is retelling this story. Highlight/make note of one example of information he adds that he finds out about after his time in camp. How does this impact the telling of his story?

5. Identify the following people:
a. Idek
b. Franek
c. Yossi and Tibi
d. Juliek

6. Describe Elie’s encounter with the dentist. What is the dentist looking for? 
7. When Idek beats Elie, who helps Elie and what does he recall about her later? What literary element is this? 
8. Highlight/make note of how Elie Wiesel responds when Idek hit his father. What is significant about Elie’s response to this incident? Does this relate to a particular motif in the text? Why or why not? 
9. What does Franek want from Elie, and why?

10. What happens to Elie after he discovers Idek with a girl?

11. Explain the context of the following metaphor: “Two lambs with hundreds of wolves lying in wait for them. Two lambs without a shepherd, free for the taking. But who would dare?” (p59)
12. How did the men react to the bombing of the Buna factory? Highlight evidence from the text that illustrates this. 
13. What is a pipel?

14. There are two descriptions of in this chapter – Elie and his father, and the pipel and his father. Contrast the two relationships.

	
	Elie and his father
	the  Buna pipel and his father
	Differences

	father/son relationships
	
	
	


15. Describe the reasons for each of the two hangings that take place on pages 61-65.  Analyze Elie’s reaction to each of the hangings.

	
	Young Boy from Warsaw
	The Dutchman’s Pipel

	Reasoning
	
	

	Elie’s Reactions 
	
	


16. Elie Wiesel uses a lot of imagery in this section. Highlight and copy one example and explain how it affected you and why.
	Defining and Changing Roles in times of Adversity

	Analyze the characters we meet throughout the chapter by categorizing them with a particular role. Address any changes in their roles if changes take place. Take note of them throughout the text.  

	Victim
	Perpetrator
	Bystander
	Rescuer/Active Citizen

	
	
	
	


Notebook Check #9 Chapter 5   Reading Guide Questions

Possible Chapter Title 
Author Elie Wiesel has chosen simply to separate the chapters of Night with white space rather than titling them. As you read Night, pause after each chapter to consider possible titles. Record it in your copy of the text.
Reading Guide/Close Reading Questions:  Be sure to note these answers in your copy of the text. Section 5 (pages 66-84) 

1. What happened in the camp on the eve of Rosh Hashanah? 
2. On pages 66-68, we see Elie’s feelings about God and his religion have changed since the beginning of the book. Describe it and highlight the most profound aspects of his dialogue.
3. What was Elie’s decision about fasting on Yom Kippur? Highlight/make note of his reasoning for that decision.
4. What is the “beautiful present” the SS gave the men for the new year? What literary element is Wiesel using when he says this? What is his purpose in doing this?
5. Highlight/make note of the text that explains the significance of the bell in Elie’s daily life. How did he feel about it?
6. Why does Elie receive an “inheritance” from his father, and what is this inheritance? Does he keep the inheritance? What is the use of the word “inheritance” ironic?
7. In Elie’s opinion, why was Akiba Drumer selected? Did the men remember to say kaddish for Drumer? What is the purpose of including this in his story? 
8. Elie goes into the hospital for an operation. While he is there, he meets a patient who tells him that he has more faith in Hitler than in anyone else. Highlight these lines. What is his rationale (reason/justification) for this?

9. What decision do Elie and his father make regarding staying in the hospital or being evacuated from the camp? In hindsight, was this the right decision? Highlight/make note of this in the text. What literary element is this?
10. Highlight this in the text: “The last night in Buna. Once more, the last night. The last night at home, the last night in the ghetto, the last night in the cattle car, and, now, the last night in Buna.” What is  the effect of anaphora in passage?  

11. What was the last thing the Blockalteste (head of the block) ordered the men to do before they evacuated, and why? Highlight/make note of this in the text.  Why is this ironic? 
12. On page 84, Elie Weisel brings up Night – a significant motif in the novel of the same name—highlight it in the text. What is the larger, symbolic meaning of night in this passage?

	Defining and Changing Roles in times of Adversity

	Analyze the characters we meet throughout the chapter by categorizing them with a particular role. Address any changes in their roles if changes take place. Take note of them throughout the text.  

	Victim
	Perpetrator
	Bystander
	Rescuer/Active Citizen

	
	
	
	


BONUS Notebook Check  Chapter 5 Comprehension

Objective: Finding ways to envision a figure as high as six million Activity

Approximately six million Jews were killed during the Holocaust—a number impossible for most of us to envision. We can picture three hundred  and, after September 11, 2001, we can picture three thousand.  But six million? A number that large threatens to become an abstract statistic to memorize, rather than one that applies to individuals no less real or unique than we are.

A large number of people can be much easier to envision if we break the number down into more comprehensible  units. Here’s one example:

A Boeing 747 has a maximum capacity of 569 passengers.

10, 545 planes would be needed to carry all of the Jews killed in the Holocaust.

Come up with three other ways of envisioning six million and write them below. Then, answer the question that follows.

WAYS TO ENVISION THE 6 MILLION JEWS KILLED IN THE HOLOCAUST: 

A

B

 C

Question: Is it any worse morally to kill 6,000,000 people than it is to kill 6,000? Explain your answer in a few sentences

Chapter 5  Anaphora: 

Elie Wiesel uses anaphora a number of times in Night. Find at least three instances of anaphora in the chapters. Make note of them in the text. Briefly describe the effect of the anaphora in each passage.

Chapter 5 Passage:

Why, but why would I bless Him? Every fiber in me rebelled. Because He caused thousands of children to burn in His mass graves? Because He kept six crematoria working day and night, including Sabbath and the Holy Days? Because in His great might, He had created Auschwitz, Birkenau, Buna, and so many other factories of death?

Effect of Anaphora in Passage 

Notebook Check #10 Chapter 6-9 Reading Guide Questions

Possible Chapter Titles
Author Elie Wiesel has chosen simply to separate the chapters of Night with white space rather than titling them. As you read Night, pause after each chapter to consider possible titles. Record it in your copy of the text.
Reading Guide/Close Reading Questions:  Be sure to note these answers in your copy of the text. Sections 6, 7, 8, and 9 (pages 85 – 115) 

1. Describe the evacuation (2-3 sentences). Highlight important information and make note of it in your text.
2. The Death March: What idea begins to fascinate Elie while he is running? Hint: there is heavy use of personification in this passage). What stops him from carrying out this idea?

3. Highlight examples of the motif of silence in this chapter. Explain their connection to the events in the story. 

4. How has Elie’s father changed during the evacuation?

5. Wiesel discusses another father/son relationship on pages 90-91. What does Elie realize about Rabbi Eliahu and his son? Highlight Elie’s realization.
6. When they finally arrive at Gleiwitz, Elie is reunited with a friend from the factory.  Who is it? Describe their “reunion” as well as what happens to this friend.  Highlight the metaphor that describes what Elie finds at daybreak.
7. After Gleiwitz, the men are taken to Buchenwald, in the center of Germany. Describe their traveling conditions. How many men are in the car at the beginning and at the end of the journey?

8. Who is Meir Katz?

9. In your opinion, what is the most horrifying part of the trip from Gleiwitz to Buchenwald?

10. Discuss bystanders in this section of the book. 

11. Why does Elie Weisel include another flash forward? What is the effect it has on the story?

12. Why does Elie argue with his father on page 105? Highlight his use of personification.
13. On page 107, Elie says that he “had not passed the test.” What does he mean? Highlight/make note of this passage in the text.
14. What happens to Elie’s father? 

15. The Blockalteste gives Elie advice. What is it? Highlight/ make note of this in the text.

16. What was the last thing Elie Wiesel heard his father say? Highlight/ make note of it in the text. How does he react to his father’s death?
17. In your opinion, why is it ironic that Elie was transferred to the children’s block?

18. What is the only thing that interested Elie at this point?

19. When was Buchenwald liberated, and by whom?

20. Why do you think Wiesel ends the book as he does? What is your reaction to his last statements?

	Defining and Changing Roles in times of Adversity

	Analyze the characters we meet throughout the chapter by categorizing them with a particular role. Address any changes in their roles if changes take place. Take note of them throughout the text.  

	Victim
	Perpetrator
	Bystander
	Rescuer/Active Citizen

	
	
	
	


Notebook Check #11 Critical Thinking

“The world? The world is not interested in us. Today, everything is possible, even the crematoria…” Eliezer’s father, page 33

“In a few seconds, we had ceased to be men.” Eliezer, page 37

What it means to be human and what it is to be deprived of one’s humanness are important concerns in studying Night and the Holocaust. In your groups, discuss the following questions and try to come to a group consensus on their answers. Members of each group should take notes and record the group’s answers, to be used as a reference when we discuss the questions together as a whole. (1-2 a person but all questions should be answered within the group)
1.  What is the difference between being inhuman and being inhumane? Would you characterize the Nazis as both, neither, or only one of the above? Explain.

2.  Reread the second quotation above, in context if necessary. Do you think Eliezer means that the Jews “had ceased to be men” in his own eyes, in the eyes of the Nazis, or in both?

3.  What specific “human” qualities do the Nazis’ victims lose over the course of their imprisonment?  Give examples from the text.

4.  Which act is more “inhuman,” hanging an angelic pipel or killing one’s father for a piece of bread? Which is more in keeping with “human” nature?

5.  What does the fact that Eliezer and his fellow prisoners forget to say Kaddish for Akiba Drumer have to do with the issue of being stripped of one’s humanness?

6.  On first arriving at Auschwitz, prisoners are stripped of their clothes and personal belongings. Eliezer comments, “For us it meant true equality: nakedness.” (Pg. 35) What human concept is stripped from the prisoners along with their clothes? What distinctions are no longer apparent among the Jews of Sighet?

Notebook#11 Check Plot
Objective: Arranging events in Night in order

	Activity: While Night covers several months in Eliezer’s life, Wiesel wrote it such that the events can feel like those of one long, surreal, seemingly endless night. He has said in interviews that he thinks of the Holocaust as an extended period of “night” in the 20th century.

Because of this, it can be difficult to keep track of the order of events in Night Below is a lettered list of some of its major incidents. Arrange them in the proper order and record the progression at the bottom of the page. Your answer should take the form of a series of letters; if Event B is first, Event F is second, and Event C is third, your list should read “B, F, C,” and so on.



	A. Eliezer’s father becomes ill with dysentery.

B. Eliezer sees a man shot for approaching a soup cauldron during an alert. 

C.  Eliezer sees a boy kill his own father over a piece of bread.

D. The Jews of Sighet learn that Madame Schächter’s “vision” is real. 

E. Eliezer perceives his father as unsentimental  and unaffectionate.

F.  Eliezer and his father decide not to observe Yom Kippur. 

G. Juliek plays Beethoven for his fellow prisoners.

H. The Jews of Sighet are made to wear the yellow star. 

I.  Eliezer has surgery on his foot.

J. A pipel is hung at Buna.

K. The Jews of Sighet are forced to live in a ghetto.

L. The prisoners at Buna are forced into a long march in the snow. 

M. Eliezer sees live children fed into a fire pit.

N.  Eliezer realizes that Rabbi Eliahou has been abandoned by his son.



	Answer:




How has Elie Wiesel changed throughout the book?
Objective: Deciding which character traits best define a character 
With your group, decide which five of the below character traits most apply to and best define Eliezer’s character as you have observed it in each chapter of Night. Make an “x” by your selections. After choosing, jot down the reasoning behind your choices at the bottom of this page, referring to specific events from the text as necessary. Be prepared to share your choices with (and defend them to) the rest of the class.

	 _____faithful
	_____brave
	_____rational
	_____heroic
	_____tough
	_____smart

	_____political
	_____observant
	_____optimistic
	_____cynical
	_____poetic
	_____loyal

	_____faithless
	_____cowardly
	_____hot-headed
	_____persistent
	_____conflicted
	_____a “leader”

	_____average
	_____honest
	_____scholarly
	_____kind
	_____sensitive
	_____dedicated

	_____thoughtful
	_____careful
	_____determined
	_____calculating
	_____shy
	_____introspective

	_____daring
	_____passive
	_____perceptive
	_____reserved
	_____a “follower”
	

	Reasoning:


	
	
	
	
	

	Textual Evidence:


	
	
	
	
	


NOTEBOOK CHECK #12 Poetry Annotation
	“DO NOT GO GENTLE INTO THAT GOOD NIGHT” by  Dylan Thomas 1952


	Dylan Thomas (1914-1953) was a Welsh poet popular during his own time; his use of imagery and rhythm made his poetry widely accessible. It has been suggested that “Do Not Go Gentle Into That Good Night,” one of his more famous poems, was inspired by Thomas’s own dying father. 

 As you read, take notes on how the author’s use of symbolism, tone, and repetition contribute to the message of this poem.
Do not go gentle into that good night,

Old age should burn and rave at close of day;

Rage, rage against the dying of the light.

Though wise men at their end know dark is right,

Because their words had forked no lightning they     5

Do not go gentle into that good night. 

Good men, the last wave by, crying how bright

Their frail deeds might have danced in a green bay,

Rage, rage against the dying of the light.

Wild men who caught and sang the sun in flight,    10

And learn, too late, they grieve it on its way,

Do not go gentle into that good night.

Grave men, near death, who see with blinding sight

Blind eyes could blaze like meteors and be gay,

Rage, rage against the dying of the light.                 15

And you, my father, there on the sad height,

Curse, bless, me now with your fierce tears, I pray.

Do not go gentle into that good night.

Rage, rage against the dying of the light. 


	1"Dylan Thomas' Boat House" by Kevin Latham

· Note the rhyme scheme in the poem.

· Highlight/circle words with strong connotation that contribute to the tone

· Highlight words associated with darkness

· Highlight (in another color) words associated with light.

What are darkness and light symbolizing in the poem?

The speaker encourages an attitude of…

The speaker of the poem hopes that…

Underline lines/words of the poem that are repeated. 

	What is the effect of repetition in this poem? How does it contribute to its tone and meaning? 

Consider how both Dylan and Weisel use “Night” as a symbol and how Weisel stays strong in the face of death.


	“Do Not Go Gentle Into That Good Night” from The Poems of Dylan Thomas, © 1952, New Directions Publishing Corp.. Reprinted with permission, all rights reserved.

	Directions: For the following questions, choose the best answer or respond in complete sentences.

1. Which of the following statements best describes a central theme of the poem?

A. Life is precious and should be fought for when facing its end.

B. Family is the most valuable thing in life and should be protected at all costs.

C. Man is in a constant struggle versus Nature’s attempts to kill him.

D. Growing up involves learning to let loved ones go.

2. Why does the narrator include descriptions of different types of men?

A. He uses them to illustrate how people face death differently.

B. He includes these different types of men—who all fight against dying, despite

their differences—to support his stance against giving up on living.

C. He contrasts how they face or conceptualize death versus how he does (i.e.

passing peacefully versus raging against it).

D. The speaker includes these different types of men in order to shame his father

into living by attacking his masculinity.

3. PART A: Which of the following statements best describes the speaker’s point of

view?

A. The speaker is facing death and is attempting encourage himself to live.

B. The speaker is distraught over the idea of dying quietly of old age; he wants his

death to be more heroic than that.

C. The speaker is at his father’s deathbed, trying to encourage his father to be

strong in the face of death.

D. The speaker is actually omniscient narrator, as he possesses knowledge about

others’ thoughts (while dying).

4. PART B: Which of the following quotes best supports the answer to Part A?

A. “Do not go gentle into that good night, / Old age should burn and rave at close

of day; / Rage, rage against the dying of the light.” (Lines 1-3)

B. “Good men, the last wave by, crying how bright / Their frail deeds might have

danced in a green bay” (Lines 7-8)

C. “Grave men, near death, who see with blinding sight / Blind eyes could blaze like

meteors and be gay” (Lines 13-14)

D. “And you, my father, there on the sad height, / Curse, bless, me now with your

fierce tears, I pray. / Do not go gentle into that good night.” (Lines 16-18)

5. What does the “light” mentioned in the poem most likely represent?

A. The light most likely represents death; Thomas uses light in this way by putting a

twist on the phrase “light at the end of the tunnel.”

B. The light most likely represents the afterlife (i.e. heaven); the speaker is

attempting to guide his father to a peaceful afterlife.

C. The light most likely represents love; the speaker begs his father to remember

the love he has for his family in order to fight death.

D. The light most likely represents life; the speaker tells his father to “rage, rage

against the dying of the light” as he encourages him to be strong in the face of

death.

1. 


Notebook Check #13: Analyzing an Allegory and Allusion in Terrible Things
Define Allegory: ____________________________________________________________________________

__________________________________________________________________________________________

 Define Allusion: ____________________________________________________________________________

__________________________________________________________________________________________

Why would a children’s story of the Holocaust best be told as an allegory?

	As you listen to a dramatic reading of Eve Bunting’s Terrible Things: An Allegory of the Holocaust, take notes on the animals’ reactions to the Terrible Things. Use the graphic organizer for your notes.

	How do the other animals respond to the demand of the Terrible Things?
	How do the other animals respond after the Terrible Things have taken the animals?

	When the Terrible Things come for “ . . . every creature with feathers on its back . . . ”

	Frogs, squirrels, porcupines, rabbits, fish:


	Porcupine, squirrels:



	
	Little Rabbit:



	
	Big Rabbit:



	When the Terrible Things come for “ . . . every bushy-tailed creature . . . ”

	Frogs, porcupines, fish, rabbits:
	Little Rabbit:



	
	Big Rabbit


	When the Terrible Things come for “ . . . every creature that swims . . . ”

	Rabbits, porcupines:
	Little Rabbit:



	
	Big Rabbit:



	When the Terrible Things come for “ . . . every creature that sprouts quills . . . ”

	Rabbits:
	Little Rabbit:



	
	Big Rabbit:



	When the Terrible Things come for “ . . . any creature that is white . . . ”

	Little Rabbit:


	

	
	


Consider exactly what they have learned regarding the events of the Holocaust and to really consider what the Jews went through. 
Would you really risk your own life for another? Would you risk your family’s life? All to save a stranger, perhaps even someone in your society who is unlike any friend you have; someone many around you say is “less than you” anyway? 
For some, it’s hard enough to face peers within the walls of school, without the threat of death that was present in Germany. While it is difficult to truly know what any of us would have done, in actuality the percentage of Germans who resisted the Nazis or served as rescuers was unfortunately extremely small. 
We wonder why didn't more German people protest and speak out against Nazi rule in the 1930s?  Why did the German people allow the Nazi dictatorship to establish itself, label certain groups as “different” or “inhuman”, remove individual rights and freedoms from those groups, and violently persecute those sections of society?
	Notebook Check #14: In Warsaw TPCASTT

	In Warsaw   by Czeslaw Milosz 
	Paraphrase: Translate the poem into your own words.  Look for complete thoughts and look up unfamiliar words.

	What are you doing here, poet, on the ruins 
Of St. John's Cathedral this sunny 
Day in spring? 
What are you thinking here, where the wind 
Blowing from the Vistula scatters 
The red dust of the rubble? 

You swore never to be 
A ritual mourner. 
You swore never to touch 
The deep wounds of your nation 
So you would not make them holy 
With the accursed holiness that pursues 
Descendants for many centuries. 

But the lament of Antigone 
Searching for her brother 
Is indeed beyond the power 
Of endurance. And the heart 
Is a stone in which is enclosed, 
Like an insect, the dark love 
Of a most unhappy land. 
I did not want to love so. 
That was not my design. 
I did not want to pity so. 
That was not my design. 
My pen is lighter 
Than a hummingbird's feather. This burden 
Is too much for it to bear. 
How can I live in this country 
Where the foot knocks against 
The unburied bones of kin? 

I hear voices, see smiles. I cannot 
Write anything; five hands 
Seize my pen and order me to write 
The story of their lives and deaths. 
Was I born to become 
a ritual mourner? 
I want to sing of festivities, 
The greenwood into which Shakespeare 
Often took me. Leave 
To poets a moment of happiness, 
Otherwise your world will perish. 

It's madness to live without joy 
And to repeat to the dead 
Whose part was to be gladness 
 Of action in thought and in the flesh, singing, feasts 
Only the two salvaged words: 
Truth and justice.
	
	Title: Before reading the poem, make a prediction about what the poem is based on the title.

	
	
	

	
	
	Connotation:   Highlight words with strong connotation. What words or phrases stick out to you?  Look for patterns and figurative language, imagery, and sound elements?

	
	
	Form


	Diction


	Imagery



	
	
	Point of view


	Details
	Allusions

	
	
	Symbolism


	Figurative Language
	Other Devices

	
	
	Attitude/Tone: Notice the speaker’s attitude toward the subject of the poem.  This is the author’s tone.

	
	
	

	
	
	Shifts: Note patterns and contrasts or shifts/changes in the poem. Look for and note changes in language, attitude, setting/imagery, mood, punctuation, or other literary devices.

	
	
	

	
	
	Title: Examine the title again.  What does it mean now that you’ve read the poem?  Did the meaning of the title change?

	
	
	

	
	
	Theme:  State what the poem is about (subject) and what the poet is trying to say about the subject.

	
	
	


The Recipe for a Holocaust

• Apathy/Indifference

• Silence

• Anti-Semitism

• Prejudice

• Hatred

• Fear

• Propaganda

• Of these words, which is most connected to the causes of the Holocaust in your opinion and why?
• Are there any other words that now come to mind when considering why the Holocaust happened? 
• Which of these words are evident and active in our society today? Explain.
• What is our responsibility to counteract the negative effects of these words?
• Could a Holocaust occur again? Explain. 
• Why is it important to study the Holocaust?

INSERT ASSESSING AND DEFINING RESPONSIBILITY
The Recipe for a Holocaust

Focus student attention on large words that you have posted around the classroom on chart paper (the words

should be written in large letters at the top of the paper, with room to write underneath. You may wish to

post another piece of blank chart paper beside the first piece for overflow):

• Apathy/Indifference

• Silence

• Anti-Semitism

• Prejudice

• Hatred

• Fear

• Propaganda

Again in their seven groups, tell students to assign a scribe and give each group a different colored marker.

Tell students that they will rotate on your signal (sound a bell or flicker the lights) between each piece of chart paper. In the 2+ minutes they have at each piece of chart paper, groups will discuss their interpretation of the word they see and what part they feel it played in the occurrence of the Holocaust, and/or what part it plays in society today. The scribe should note their main thoughts and ideas on the chart paper under the word.

Once students hear the teacher’s signal, students will rotate clockwise to the next piece of chart paper. When arriving to subsequent words, the group should read and discuss what has already been written and add any additional thoughts, agreements, disagreements, etc. Encourage students to place a check beside any previous comments they strongly agree with.

11. Review your expectations for group work and safe movement then allow students to begin. Teachers should circulate around the room and monitor conversations and behavior while signaling students when it is time to move to their next conversation area.

12. Once students have finished rotating and discussing, have one student spokesperson remain at each signwhile the rest of the students take their seats. Going word by word, have the student spokesperson read whathas been written and allow the class to comment. Clear up any misconceptions or questions word by word and discuss:

• Of these words, which is most connected to the causes of the Holocaust in your opinion and why?

• Are there any other words that now come to mind when considering why the Holocaust happened? (note

students responses on an additional sheet of chart paper)

• Which of these words are evident and active in our society today? Explain.

• What is our responsibility to counteract the negative effects of these words?

• Could a Holocaust occur again? Explain. (See the below activity for exploring this further with students.)

• Why is it important to study the Holocaust?

Motifs and Patterns in Night

Motifs and patterns throughout a text help to develop themes. As we read Night, highlight/make note of evidence of these motifs in your text.
Father-son relationships   

Inhumanity   




Hope

Silence      





Tradition   




Memory

Night/Darkness    


 Struggles with Faith  
Excuses

Religious Observance/Prayer   

Death/Corpses   

Exhaustion
Notebook Check # Chapter 4: Excerpts for Close Reading

Hanging of a Pipel

	I   WATCHED   other  hangings.   I  never  saw  a  single  victim  weep. These withered  bodies  had  long  forgotten  the  bitter  taste  of tears.
Except  once.  T h e Oberkapo  of the  Fifty-second Cable  Kommando  was  a Dutchman: a giant  of a man,  well  over six  feet.  He had  some  seven  hundred  prisoners  under  his  command,   and  they all  loved  him like a brother.  Nobody  had  ever  endured  a blow  or even  an insult  from  him.
In his  "service"  was a young  boy,  a pipel, as they were called. This one  had a delicate  and  beautiful  face—an  incredible  sight  in this  camp.
(In  Buna,  the pipel were  hated;  they  often  displayed   greater cruelty  than  their  elders.  I  once  saw  one  of them,  a  boy  of thirteen,  beat  his  father  for  not  making  his  bed  properly.  As  the  old man  quietly  wept,  the  boy was  yelling:   "If you  don't  stop  crying instantly,  I will no longer bring you bread. Understood?" But the Dutchman's little servant  was  beloved  by all.  His was  the  face  of an angel  in distress.)
One  day the  power  failed  at the  central  electric  plant  in Buna. The  Gestapo,   summoned  to  inspect  the  damage,  concluded   that it  was  sabotage.   T h e y found  a  trail.  It  led  to  the  block  of  the Dutch  Oberkapo.  And after a search,  they found a significant  quantity  of weapons.
Th e Oberkapo was  arrested  on  the  spot.  He  was  tortured  for weeks on end, in vain. He gave no names.  He was transferred to Auschwitz. And never heard from again.
But his young pipel remained behind, in solitary  confinement. He  too  was  tortured, but  he  too  remained  silent.  T h e  SS  then condemned  him  to  death,   him  and  two  other  inmates   who  had been  found  to possess  arms.
One  day,  as  we  returned   from  work,  we  saw  three  gallows, three  black  ravens,  erected  on  the Appelplatz. Roll  call.  T h e SS surrounding us, machine guns  aimed  at us: the usual  ritual.  Three prisoners in  chains—and, among  them,  the  little  pipel,  the  sad- eyed angel.
Th e SS seemed  more  preoccupied, more  worried, than  usual. To hang a child  in front of thousands of onlookers was not a small matter.  T h e head  of the camp  read  the verdict.  All eyes  were  on the child.  He was  pale,  almost  calm,  but he was  biting  his lips as he stood  in the shadow  of the gallows.
This time, the Lagerkapo refused  to act as executioner. Three SS took his place.
The  three   condemned  prisoners  together   stepped   onto   the chairs.  In unison,  the nooses  were  placed  around  their necks.
"Long  live liberty!" shouted  the two men. But the boy was silent.
"Where  is merciful God,  where  is He?"  someone behind  me was asking.
At the signal, the three  chairs  were  tipped  over.
Total  silence  in the camp.  On the horizon,  the sun was setting. "Caps  off!" screamed the Lagerälteste. His voice  quivered. As for the rest of us, we were weeping. "Cover your heads!"
Then  came  the march  past the victims.  T h e two men were no longer  alive.  Their tongues  were hanging  out, swollen  and bluish.
But  the  third  rope  was  still  moving:  the child,  too  light,  was  still breathing …
And  so  he  remained  for more  than  half an  hour,  lingering  between   life  and  death,   writhing   before   our  eyes.  And  we  were forced  to  look  at  him  at  close  range.  He was still  alive  when  I passed   him.   His tongue   was still red,   his  eyes   not  yet  extinguished.
Behind  me,  I heard  the same  man  asking: "For God's sake, where is God?"
And  from within  me,  I heard  a voice  answer:
"Where   He is?  This is  where—hanging  here  from  this  gallows… "

That  night,  the  soup  tasted  of corpses.

	WWhat conn


	ANOTHER  T I M E  we  were  loading  diesel  motors  onto  freight  cars under   the  supervision  of  some   German   soldiers.   Idek  was  on edge,  he had  trouble  restraining himself.  Suddenly, he exploded. Th e victim  this time  was my father.
"You  old  loafer!"   he  started  yelling.   "Is  this  what  you  call working?"
And  he began  beating  him with  an iron  bar.  At first,  my father simply   doubled   over  under  the  blows,   but  then  he  seemed   to break  in two like  an old tree struck  by lightning.
I had watched  it all happening without  moving.  I kept silent.  In fact,  I  thought  of stealing  away  in  order  not  to  suffer  the  blows. What's  more,  if I felt anger at that moment,  it was not directed  at the Kapo but at my father.  Why couldn't  he have avoided  Idek's wrath? That was what  life  in a concentration camp  had  made  of me…
	


